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Mission: 
To build the best prepared, most qualified, and most ethical education 

workforce in the nation 
 

Vision: 
To protect Georgia’s higher standard of learning 

 

I. Introduction  
 
The Georgia Professional Standards Commission (GaPSC) is responsible for establishing and 
upholding standards for the preparation of educators, providing a regulatory system of 
certification/licensure, and establishing and enforcing standards of professional conduct of 
certified personnel employed in Georgia public schools. In the spring of 2015, we developed the 
strategic plan to focus our efforts over the next four years (FY16-FY19).  
 
This is the last year of this strategic plan. The plan coming to a close is fitting since it coincides with 
a gubernatorial change, changes in leadership of key committees in the General Assembly, and, 
most importantly, the retirement of our executive secretary and other changes in Commission 
leadership.  
 
Reflecting on the past three years and on the coming year, five accomplishments stand out as 
especially noteworthy to celebrate: tiered certification; ethics assessment; edTPA; professional 
learning reform; and preparation program effectiveness measures (PPEMs). Several goals and 
strategies in this plan center around these initiatives, which are highlighted below. 
 
Implemented on July 1, 2014, tiered certification has had a systemic impact on education in 
Georgia, and the work continues. For example: 

 The pre-service certificate has provided a vehicle for ensuring pre-service teacher and 
leader candidates are equipped with the understanding of ethics necessary to guide 
professional decision making.  

 Through the edTPA, candidates, providers, and P-12 school districts and schools have more 
information than ever before to inform the preparation, candidate practice, and induction 
support.  

 Recognizing the importance of teacher leaders, efforts are now underway to maximize their 
potential in Georgia schools.  

 The critical role of building leaders was reinforced through the implementation of tiered 
educational leadership certification in January of 2016, requiring statewide restructuring of 
preparation programs.  

 Performance-based assessments were implemented for teacher and educational leadership.  
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Tiered certification has far-reaching implications for policy and practice designed to make a 
positive impact on P-12 learning, and related work will extend far beyond this strategic plan. 
 
Georgia is the first state in the nation requiring an ethics assessment for certification of teachers 
and leaders. This interactive instructional tool is designed to equip educators with tools for ethical 
decision making, reduce the number of ethics violations, ensure safety in schools, and elevate the 
profession. In addition, educational leadership candidates learn about the importance of building 
an ethical school culture. As a next step, the assessment will be expanded to include 
paraprofessionals. Research has been ongoing, and has already shown the assessment has a 
positive impact. Georgia’s assessment served as the model for a national ethics assessment and 
professional learning program.       
 
Becoming consequential in September 2015, the edTPA has had a powerful impact on pre-service 
preparation and in-service practice, while fostering strong partnerships among P-12 school 
districts and educator preparation providers (EPPs). After two years of successful implementation, 
the edTPA passing standard requirement was increased.  We are proud to report that candidates 
prepared in state-approved preparation programs are meeting or exceeding the nation’s edTPA 
performance. In addition to using the edTPA to identify candidates’ strengths and areas for growth, 
as well as preparation program improvement, there is a concentrated focus on using these data and 
experiences to inform individualized induction and equity in schools. 
 
A new GaPSC rule for certificate renewal took effect in July 2017, replacing professional learning 
units with professional learning plans or goals as the basis for certificate renewal. These plans and 
goals are based on each educator’s identified needs, and may include both teacher-centered goals 
and district- or school-centered goals. For Induction-level teachers, the edTPA and other pre-
service data are used to inform the plans. The expectation is that this job-embedded professional 
learning be implemented through professional learning communities to promote teaching 
excellence and student growth. From 2015 through the present, a group of staff from the GaPSC 
have traveled the state preparing school and district leaders, as well as other educators, for the rule 
change, and a variety of resources have been provided by the GaPSC and the Department of 
Education to promote the initiation and continued success of professional learning communities. 
The change should transform the quality of professional learning received by veteran educators 
and should provide additional support to educators just entering the profession.  
 
A significant accomplishment is the development and implementation of PPEMs.  Beginning as a 
Race to the Top initiative, this work exemplifies the agency’s commitment to inclusive and 
collaborative policy making.  PPEMs were developed by two task forces operating over five years 
and comprised of diverse stakeholders representing every sector of education.  To further guide 
implementation, GaPSC established a standing Advisory Council, also comprised of representative 
stakeholders, which meets twice annually with agency staff to provide input on pertinent issues 
impacting how PPEMs are calculated, disseminated, and used by various groups.  PPEMs will 
transform the ways in which preparation programs are monitored and held accountable, and more 
importantly, the extent to which program providers use data to continuously improve their 
practices and prepare educators who are better prepared to advance student growth and learning. 
 
Several themes emerge in the work described above and within the strategy updates in this plan 
update that capture the essence of how GaPSC operates and explains our success. The agency places 
value on customer service, flexibility, responsiveness, the building of relationships of trust, and 
recognition and appreciation of the complexity of the work of our partners. We are committed to 
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getting it right and do not hesitate to make course corrections as necessary and appropriate. 
Throughout, we engage our partners and stakeholders to ensure positive outcomes.  
 
This Strategic Plan Update is a companion to the FY16 edition. Since the strategic plan is a living 
document, changes that were made since the original plan are outlined in the Strategic Plan 
Crosswalk.  There were no changes in FY18.  
 
The Crosswalk is followed by Strategy Updates. For each strategy, there is a timeline, an indication 
of the status of the strategy based on the timeline, and a progress report. Where it makes sense, we 
have provided data relevant to the strategy, either embedded in the progress report or under a 
separate heading. All strategies are currently on target. We look forward to bringing this plan to a 
successful close in FY19. 
 
For easy reference, the last page of the document contains a list of acronyms and abbreviations. 
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II. Strategic Plan Crosswalk 
 

The Strategic Plan Crosswalk contains a comparison of the goals and strategies of the FY16 
Strategic Plan (Year 1), the FY17 Update (Year 2), and the FY18/19 Updates (Years 3 and 4). 
 
G=Goal 
S=Strategy 
 

FY16 Strategic Plan 
FY17 Update 

Changes 

FY18 Update  
Changes – Also Current for 

FY19 

G1: Implement effective and 
relevant educator 
preparation, certification, 
and ethics frameworks 

 N/A N/A 

S1: Involve Georgia school 
personnel in regular 
discussions about certification 
issues by disseminating 
updates to local units of 
administration (LUAs – school 
districts) and expanding 
avenues for feedback and 
questions. 

N/A N/A 

S2: Encourage LUAs to make 
the most of tiered certification 
by providing information and 
support, such as strategies for 
using available data to support 
Induction teachers and for 
capitalizing on Advanced and 
Lead Professionals’ expertise. 

N/A N/A  

S3: Facilitate the creation of 
meaningful and mutually 
beneficial partnerships 
between LUAs and Georgia 
educator preparation 
providers, such as encouraging 
participation in P-20 
Collaboratives, in order to 
inform educator preparation 
and meet LUA staffing needs.   

N/A   N/A 
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FY16 Strategic Plan 
FY17 Update 

Changes 

FY18 Update  
Changes – Also Current for 

FY19 

S4: Work with LUAs and 
educators to create guidelines 
for the full implementation of 
new professional learning 
requirements, ensuring that 
the professional learning 
required for certificate renewal 
will enhance the value of 
educator certification and 
effectiveness. 

Reworded:  Work with LUAs 
and educators to facilitate the 
implementation of the new 
professional learning 
requirements, ensuring that 
the professional learning 
required for certificate renewal 
will enhance the value of 
educator certification and 
effectiveness.   

 N/A 

S5: Solidify the PPEM 
measures for full 
implementation. 
 

Reworded:  Solidify the PPEM 
measures for full and 
consequential implementation.  
 

Reworded:  Solidify the 
preparation program 
effectiveness measures 
(PPEMs) for full and 
consequential implementation. 

S6: Work closely with Georgia 
educator preparation 
providers to share and analyze 
the results of new initiatives, 
such as PPEMs and educator 
certification assessments, in 
order to identify strengths and 
areas for growth for educator 
preparation providers and 
their candidates. 

N/A N/A 

S7: Determine the edTPA 
standard for “Passing with 
Distinction,” to include 
recognition strategies. 

 N/A N/A 

S8: Determine the criteria by 
which a TKES score can be 
used to exempt the 
requirement to pass the GACE 
content assessment at the 
professional level. 
 

Deleted  N/A  
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FY16 Strategic Plan 
FY17 Update 

Changes 

FY18 Update  
Changes – Also Current for 

FY19 

S9: Strengthen Georgia 
educator preparation 
providers, LUAs, and 
educators’ knowledge of the 
Georgia Code of Ethics for 
Educators as well as ethical 
principles to guide decisions by 
holding discussions about key 
ethics issues, disseminating 
updates, creating avenues for 
feedback and questions, and 
encouraging an intentional 
focus on ethics.  

Renumbered S8   N/A 

S10: Expand the ethics 
assessment requirement and 
the training it provides to 
leaders and paraprofessionals, 
affording these groups a 
structured learning 
opportunity regarding the 
Georgia Code of Ethics for 
Educators and ethical 
principles to guide decision 
making. 

Renumbered S9 N/A 

S11: In collaboration with ETS, 
conduct research on the 
implementation and impact of 
the Georgia ethics assessment. 

Renumbered S10 N/A 

S12: In collaboration with 
SCALE, conduct research on 
the implementation and impact 
of the edTPA. 

Renumbered S11 N/A 

N/A N/A Added new S12:  Provide 
information and additional 
support to military service 
members and their spouses to 
assist them with certification 
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FY16 Strategic Plan 
FY17 Update 

Changes 

FY18 Update  
Changes – Also Current for 

FY19 

G2: Create a collaborative 
culture of learning and 
service 

Reworded:  Collaboratively 
develop and communicate 
information internally and 
externally to ensure a 
common understanding of 
policies, processes, and 
procedures 

N/A 

S1: Develop and implement a 
communication plan for 
internal and external clients to 
include regular and ad hoc 
communications sent to target 
audiences, including educator 
preparation providers, LUAs, 
state agencies, and other 
education partners, as well as 
to the general public where 
appropriate.  

Deleted N/A 

S2: Produce instructional 
materials, including guidance 
documents and informational 
webinars, and make these 
readily available on our 
website and through other 
delivery modes. 

Renumbered S1 Deleted: This is ongoing work. 

S3: Refine the agency website 
to include access to 
appropriate archival 
information, as well as 
communication tools 
appropriate for the website as 
established in the 
communications plan.  

Renumbered S2 and reworded: 
Refine the agency website to 
include access to appropriate 
archival information, as well as 
communication tools 
appropriate for the website. 

Renumbered S1 

S4: Develop and disseminate 
data dashboards/performance 
reports for PPEM data. 

Renumbered S3 Renumbered S2 
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FY16 Strategic Plan 
FY17 Update 

Changes 

FY18 Update  
Changes – Also Current for 

FY19 

S5: Develop or enhance rule-
based management systems, 
processes, and procedures that 
assist internal and external 
clients, including refining the 
Certification/Curriculum 
Assignment Policies System 
management system and 
systematic procedures for 
integrating out-of-state 
programs into agency data 
systems.    

Renumbered S4     Renumbered S3 

S6: Focus existing advisory 
groups on ways to foster a 
strong collaborative culture of 
learning while achieving the 
core work of the respective 
groups.   

Deleted N/A 

S7: Build on existing internal 
strategies and collaboratively 
develop new strategies that 
support a collaborative culture 
of learning. 

Deleted N/A   

G3:  Develop and maintain a 
data-sensitive agency culture 

N/A N/A 

S1: Provide additional self-
accessible systems for agency 
staff to generate routine 
reports and explore data. 

N/A N/A 

S2: Continuously strengthen 
controls and safeguards 
against misuse of data and 
breaches of data systems. 

N/A N/A 
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FY16 Strategic Plan 
FY17 Update 

Changes 

FY18 Update  
Changes – Also Current for 

FY19 

S3: Establish a data 
governance team to meet 
quarterly to make decisions 
regarding data definitions, data 
policies, and management of 
the agency’s data collection 
and reporting systems. 

N/A N/A 

S4: Provide appropriate 
internal training to selected 
staff members who need to use 
data in their jobs.  

N/A  N/A 

S5: Consistently and 
extensively incorporate data 
collection and reporting into 
planning and use data to justify 
decisions (rules, policies, etc.).   

N/A   N/A 

S6: Ensure our various 
stakeholders have access to 
appropriate data to carry out 
their functions and understand 
how to use those systems and 
how to interpret the data they 
contain. 

N/A Deleted: This work is 
embedded in strategies 2 & 6 
of Goal 1 and does not need to 
be a standalone strategy. 
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III. Strategy Updates 
  

Goal 1: Implement effective and relevant educator preparation, certification, and 

ethics frameworks 

 
 

Strategy 1  
Involve Georgia school personnel in regular discussions about certification issues by disseminating 
updates to local units of administration (LUAs – school districts) and expanding avenues for feedback 
and questions. 

 

Progress: We remain on target by continuing to solicit input from stakeholders and provide 
information in a variety of ways. The Certification HR Committee meets, and will continue to meet, 
semi-annually and plays an important role in providing feedback from the field to guide policy and 
practice. We also use our HR email distribution list to communicate about important changes or 
updates to LUA officials. These emails were sent at least quarterly in FY18. Informing LUAs of 
changes and updates allows them to communicate the information to educators so stakeholders are 
better aware of certification policies and processes. 

The FY17 expansion of the strategy to include direct contact with pre-service educators continued 
in FY18 with two very well-received webinars for students of two educator preparation providers 
(EPPs). This type of certification training for pre-service educators helps to disseminate important 
certification information that the individuals may not otherwise receive, and will aid them in 
making future certification decisions.  In FY19, we will continue offering informational sessions to 
graduating pre-service candidates, and will seek partnerships with additional EPPs to provide this 
service to additional candidates. 
 
Certification outreach training sessions were well-attended and targeted to needs determined by 
LUA email and phone inquiries, as well as survey results.  Outreach participation may fluctuate 
based on district needs, both in terms of the number of districts represented and the number of 
participants from each district, and we see that when comparing FY18 attendance to that of the 
previous year.  While the traditional public school systems were fewer in number than the prior 
year, the other three categories of P-12 education providers increased.  By reaching more of the 
non-traditional school staff members, who typically have fewer resources and certification 
knowledge, the GaPSC is able to provide them with the tools they need to better perform their jobs.  
In FY19, we will continue to offer outreach sessions both at GaPSC and at central locations 
throughout the state. 
 

  



 G o a l  1  

J u n e  2 9 ,  2 0 1 8   P a g e  | 13 

Certification Outreach Training Sessions  

Organization Type 

Attendees  

FY16 FY17 FY18 

P-12 education providers 325 209 186 

     Traditional public school systems 292 202 165 

     State- or locally-chartered schools 17 2 7 

     State special schools 5 4 9 

     Private schools 11 1 5 

Other education providers 27 46 33 

     IHEs 16 28 17 

     RESAs/GaTAPP/other 11 18 16 

 
 

 

Strategy 2    
Encourage LUAs to make the most of tiered certification by providing information and support, such 
as strategies for using available data to support Induction teachers and for capitalizing on Advanced 
and Lead Professionals’ expertise.   

 
Progress: In FY18, GaPSC conducted outreach sessions and conference presentations to inform 

LUAs about the requirements to qualify for Advanced and Lead Professional certificates, as well as 

the benefit educators holding these certificates can provide to Induction-level educators.  Support 

was and will continue to be provided to LUAs in determining eligible candidates for these certificate 

types. 

To help LUAs build capacity for optimizing the expertise of Advanced and Lead Professionals, 

GaPSC partnered with the Georgia Department of Education (GaDOE) and the Georgia Leadership 

Institute for School Improvement (GLISI) to facilitate a Teacher Leadership Task Force.  The task 

force, comprised of teachers, LUA administrators at all levels, and EPPs, developed teacher 

leadership tool kits for P-12 educators and program providers.  Focused on providing research-

based and practical resources and guidance on how best to encourage, support the development of, 

and maximize teacher leadership for school and district improvement, the tool kits will be made 

available in early FY19 via the GaPSC website and the GaDOE electronic platform.  In addition to the 

tool kits, the Teacher Leadership Task Force developed a set of recommendations for convening an 

ongoing Teacher Leadership Advisory Council aimed at providing guidance and support for 

sustaining the work across the state, and at facilitating connections to LUAs through the P-20 

Collaboratives.  The task force also developed a framework and set of recommendations for hosting 

two teacher leadership summits per year where teacher leaders and school leaders will convene to 

network, learn from one another, and enhance their knowledge and skills. 

Throughout the year, we also placed an intentional focus on using certification assessment data and 
experiences to bridge the Pre-service, Induction, and Lead Professional tiers. For example, in Spring 
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2018, an EPP & P12 edTPA Summit was held, along with a series of focused edTPA Virtual Learning 
Community meetings, centered on informing preparation program effectiveness and individualized 
induction support. In addition, a Teacher Leadership Assessment Summit was held, along with a 
series of Virtual Learning Community meetings, aimed at strengthening and maximizing teacher 
leadership.  These structures of support will be continued in FY19, with an even stronger focus on 
equity, ensuring that the individualized needs of P-12 students are met by identifying and 
supporting the individualized needs of new teachers and leaders.   
 
 
 
 

Strategy 3   
Facilitate the creation of meaningful and mutually beneficial partnerships between LUAs and Georgia 
educator preparation providers, such as encouraging participation in P-20 Collaboratives, in order to 
inform educator preparation and meet LUA staffing needs.   

 

Progress:  During FY18, the facilitation of collaborative relationships between and amongst LUAs, 

EPPs, and regional education service agencies (RESAs, some of which are also EPPs) has continued 

through P-20 Collaborative meetings. Building upon the restructuring of state education agency 

liaisons in FY17 whereby at least one person from each of the three agencies is represented on each 

strategic planning team, in FY18 the leadership structure for each of the strategic teams was 

changed such that an EPP representative and a P-12 representative serve as co-leads.  The strategic 

team leads and the state education agency liaisons met in-person twice in FY18 and will meet twice 

again in FY19. State education agency leads and the strategic team leads from each of the P-20 

Collaboratives are focusing on how to ensure individuals in appropriate P-12 and EPP roles 

participate in the meetings and contribute to the development of meaningful and impactful 

agendas.  Examples of the success of the P-20 Collaboratives include improvements to new teacher 

induction programs and enhancements of clinical experiences for pre-service teachers.  In one 

region, a LUA is partnering with six EPPs to implement year-long internships in which pre-service 

teachers receive stipends.  In another region, EPPs and LUAs are partnering to implement teacher 

certification programs for practicing paraprofessionals.  Variation in attendance (below) shows a 

seasonal pattern, with total attendance in any spring being lower than in the adjacent fall sessions, 

probably due to schedule pressures among stakeholders during the spring semester. 
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Total P-20 Collaborative Attendance (Including State Agencies) 

Collaborative 
Fall 

2015 
Spring 
2016 

Fall 
2016 

Spring 
2017 

Fall 
2017 

Spring 
2018 

Athens/Gwinnett 29 16 31 22 27 23 

East   19 10 13 11 22 21 

Metro Atlanta 77 43 64 45 60 35 

Middle Georgia 21 22 18  13  19 28 

Northeast  22 35 37 33 31 35 

Northwest   39 17 19 25 25 16 

Southeast   41 32 25 32 39 34 

Southwest 27 20 26 31 24 43 

West Georgia 33 14 18 20 44 29 

Average 34.2 23.2 27.9 25.7 32.3 29.3 

Red text denotes turnout affected by severe inclement weather. 
Blue text denotes estimate based on registration patterns. 
 
 
 
 

 

 
 
 

Georgia non-traditional EPPs offer certification-only (non-degree) initial teacher preparation (the 
Georgia Teacher Academy for Preparation and Pedagogy or GaTAPP), initial leadership preparation, 
and a variety of teacher and service endorsements to enhance the knowledge and skills of 
practicing educators. These providers may be housed at RESAs, school systems, or non-profit 
organizations, and they enjoy strong and effective partnerships with their participating P-12 
schools.  Currently there are 21 approved GaTAPP providers. GaTAPP providers meet monthly to 
discuss rules, issues, best practices, and the staffing needs of member systems. The average 
monthly attendance this year was 24 with approximately 81% of providers represented at each 
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meeting.  There are approximately 1,500 GaTAPP candidates working toward program completion. 
Three new GaTAPP providers were approved by the GaPSC in 2017- 2018, and two additional EPPs 
are in the process of seeking approval in the spring of 2019.   
 
 
 
 

Strategy 4   
Work with LUAs and educators to facilitate the implementation of the new professional learning 
requirements, ensuring that the professional learning required for certificate renewal will enhance the 
value of educator certification and effectiveness.   

 

Progress:  This strategy was completed in FY17. Over a two-year period, we trained 2,520 
professional learning directors and other district staff, principals, teacher leaders, and RESA staff. A 
plethora of tools and resources for successful implementation was developed, available on 
www.gapsc.com.  
 
 
 
 

Strategy 5   
Solidify the preparation program effectiveness measures (PPEMs) for full and consequential 
implementation.  

 

Progress: PPEMs will become consequential in FY19, with the first non-consequential year of data 
made available to EPPs via a secure dashboard in June 2018.  During FY18, GaPSC staff finalized the 
PPEM calculation, modeling changes from FY17 using current-year data to test the results and 
creating additional refinements to address data-availability challenges for small programs and 
providers. Staff also developed a matrix of approval consequences for providers and programs tied 
to earning various PPEM ratings, created user materials to assist understanding of the PPEMs and 
their consequences, and provided a number of presentations and a webinar to prepare EPP 
representatives for consequential implementation. For more information about the PPEMs, see 
Strategy 6 below, as well as Goal 2: Strategy 2. 
 
Data: The metric for this strategy will be the percent of active, approved EPPs for which a 
consequential PPEM is calculated; the goal is 90 percent.  
 
 
 
 

http://www.gapsc.com/
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Strategy 6   
Work closely with Georgia educator preparation providers to share and analyze the results of new 
initiatives, such as PPEMs and educator certification assessments, in order to identify strengths and 
areas for growth for educator preparation providers and their candidates. 

 

Progress: The PPEM dashboard became operational in June 2018 and will provide EPPs with their 
program performance data and comparisons of their data with state averages, as well as with the 
performance of similarly-sized EPPs.  Data derived from PPEM components such as edTPA, GACE, 
summative TAPS, and surveys will be provided at the lowest level possible to allow EPPs to conduct 
detailed analyses of program and completer performance:   
 
 

Granularity of PPEM Dashboard Data 

PPEM component  Smallest level of data displayed 

Surveys  Item level 
GACE  Objective level (in progress) 

edTPA  Rubric level 
TAPS  Professional Standard level 

 
 

Numerous presentations, addressed in more detail in Goal 2: Strategy 2, have been made on the 
PPEM dashboard to help EPPs understand the information that will be made available to them and 
how they might use it to inform continuous improvement efforts.  PPEMs will be incorporated into 
future Data Conversations, an initiative that was piloted with four traditional EPPs in the fall 
semester of 2017.  Due to positive responses to the process, full implementation started in the 
spring semester of 2018 and will continue into FY19 and beyond.  In Data Conversations, program 
approval education specialists discuss with EPP representatives data relevant to the EPP’s 
performance.  EPPs determine which data to discuss and share their interpretations of the data, as 
well as their insights on how data are being used to inform continuous improvement.  Non-
traditional EPPs meet monthly and they determine the focus of each meeting.  A variety of program 
performance data were discussed and analyzed at each of the FY18 monthly meetings.  In March, 
for instance, GaTAPP program coordinators created a template to align multiple sets of standards 
they must address with the data generated by the edTPA and TAPs summative ratings. They then 
analyzed the results of the alignment and available data, and discussed how the results can be used 
to address the program approval standards. In April, PPEMs were the focus of the meeting.  
Certification assessment data were shared and analyzed with two representative advisory groups, 
the Assessment Advisory Panel and the edTPA Policy and Implementation Advisory Committee. 
EPPs have access to their own assessment data, as well as to statewide comparisons. Data were a 
focus of technical assistance events, including sharing edTPA and GACE data at A Day with GaPSC 
meetings, the Georgia Teacher Leadership Assessment Summit, the edTPA EPP & P12 Summit, and 
at statewide meetings, such as GASPA, GAEL, and others. Data were also shared with GaPSC 
commissioners. Deep dives of certification assessments and how to use resulting data were 
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incorporated into all three virtual learning communities (edTPA, Teacher Leadership, and 
Educational Leadership).   
 
Data:  Eight data conversations were held with traditional EPPs in FY18. In their monthly meetings, 
the 21 GaTAPP EPPs analyzed a variety of data. PPEM dashboard presentations were provided to 
six groups, each comprised of multiple EPP representatives. In the future, PPEM dashboard user 
metrics will be gathered and analyzed. For the two assessment conferences mentioned above, 
participant post-event survey data is shown below. 
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Strategy 7    
Determine the edTPA standard for “Passing with Distinction,” to include recognition strategies. 

 

Progress: During FY17, data for FY16 and preliminary data for FY17 were examined by the 
advisory committee and SCALE. Once FY18 data are complete, the edTPA Policy and 
Implementation Advisory Committee will make a recommendation as to if a passing with 
distinction score should be set and, if so, the numeric score recommendation. 
 
Data: Assuming a score is determined, we will be able to track the number and percent of 
candidates statewide who earned a “Passing with Distinction” score starting in FY20 at the earliest.   
 
 
 
 

Strategy 8   
Strengthen Georgia educator preparation providers, LUAs, and educators’ knowledge of the Georgia 
Code of Ethics for Educators as well as ethical principles to guide decisions by holding discussions 
about key ethics issues, disseminating updates, creating avenues for feedback and questions, and 
encouraging an intentional focus on ethics. 

 

Progress: As a result of the implementation of the instructional ethics assessment, all pre-service 

teachers begin their preparation programs having had exposure to the Georgia Code of Ethics for 

Educators and ethical principles to guide decision making, and all new teachers will have 

demonstrated knowledge of these topics.   

 

 

Candidates Taking the Ethics Assessment for 
Educators 

 
Program Entry 

Test 
Program Exit 

Test 

June 1, 2015 - May 31, 2016 9,745 5,582 

June 1, 2016 - May 31, 2017 9,309 5,233 

June 1, 2017 - May 31, 2018 9,333 5,547 

Total 28,387 16,362 
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In FY17 and FY18, optional GACE satisfaction surveys were administered to test takers to ensure 

the assessment reflects real-world situations and impacts professional interactions. In Spring 2018, 

a Focus on Ethics pilot initiative was launched across three school districts. FY19 will be the first 

year of implementation of district and school plans related to the pilot. In FY18, multiple sessions 

were conducted at meetings, conferences, and webinars on placing an intentional focus on ethics, 

including two webinars on originality of work in testing. In FY19, we hope to develop a video or 

other media tool that can be used by EPPs with their candidates to proactively address originality 

in testing. FY19 will be the inaugural year for a GaPSC statewide Ethics Symposium, with a half-day 

on investigations and a full day focusing on building ethical school cultures that support 

professional decision making.  

Relevant findings for the Georgia Educator Ethics Assessment: 
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Strategy 9  
Expand the ethics assessment requirement and the training it provides to leaders and 
paraprofessionals, affording these groups a structured learning opportunity regarding the Georgia 
Code of Ethics for Educators and ethical principles to guide decision making. 

 

Progress: As a result of the implementation of the instructional ethics assessment, all leader 

candidates begin their preparation programs having had exposure to the Georgia Code of Ethics for 

Educators and ethical principles to guide decision making, as well as to the importance of creating 

an ethical school culture. All new leaders will have demonstrated knowledge of these topics.   

 

Candidates Taking the Ethics Assessment for 
Educational Leaders 

 
Program Entry 

Test 
Program Exit 

Test 

June 1, 2015 - May 31, 2016  272   56  

June 1, 2016 - May 31, 2017  1,743   1,009  

June 1, 2017 - May 31, 2018  1,597   1,129  

Total  3,612   2,194  
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In FY17 and FY18, optional GACE satisfaction surveys were administered regarding multiple factors 

including navigability, test-taking experience, and perceptions. Also addressed was how well the 

assessment reflects real-world situations.    

Case studies with paraprofessionals and instructional aides were conducted at five Georgia RESAs 

in the fall of 2017. Results have been compiled and an advisory group will be formed in the fall of 

2018 to address the findings to inform the paraprofessional ethics assessment.  

Relevant findings for the Georgia Ethics for Educational Leadership Assessment: 
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Strategy 10  
In collaboration with ETS, conduct research on the implementation and impact of the Georgia ethics 
assessment. 

  

Progress: GaPSC collaborated with ETS on a research plan for the Georgia Ethics Assessment for 
Educators, consisting of four studies over a four-year period. The cognitive lab study and statewide 
needs assessment survey of EPP needs for ethics instruction were completed in FY16. The 
longitudinal study began in Spring 2018 and examines the number of ethics actions on certificates 
by those who took the assessment (teachers and leaders). Study results will be used to determine 
the potential impact of ethics assessment on preventing violations. In addition, a study will be 
conducted in FY19 to examine the long-term knowledge retention of teachers and leaders who have 
learned about the Georgia Code of Ethics for Educators and ethical decision making through 
Georgia ethics assessments. The study will inform future assessments and support structures. 
 
In addition, optional Georgia Assessments for the Certification of Educators (GACE) satisfaction 
surveys were administered to test takers regarding multiple factors including navigability, test-
taking experience, and perceptions. Data highlights regarding content relevance and impact on 
professional interactions are included in Goal 1: Strategy 8, and Goal 1: Strategy 9. 
 
 
 
 

Strategy 11   
In collaboration with SCALE, conduct research on the implementation and impact of the edTPA.  

 

Progress: SCALE and GaPSC continue the planning of the research. With the changes in Georgia 
code regarding the use of student learning data for educator assessment, the research plan includes 
use of TAPS data, instead of TKES data.  With three full years of edTPA consequential data available 
in July 2018, SCALE will begin the study, which is designed to examine the evidence for concurrent 
and predictive validity of edTPA as an assessment of teacher effectiveness and to analyze 
candidates’ edTPA scores as predictors of classroom effectiveness. Results of this study will inform 
the use of edTPA for educative purposes; program improvement; licensing, hiring, and placement 
decisions; design of preparation and induction programs; policy decisions (e.g., cut score, 
implementation, program requirements, teacher qualifications); and needed structures of support. 
SCALE will primarily conduct the research for Georgia, with Georgia highly involved as the work 
progresses. The research is expected to continue through FY21. 
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Strategy 12 
Provide information and additional support to military service members and their spouses to assist 
them with certification. 

 

Progress: In FY18, a dedicated email address was created to provide military members and their 
spouses with an avenue to request and receive information on becoming a Georgia educator.  In 
addition, we continue to identify military spouses in order to expedite certification processing for 
these applicants, allowing flexibility when possible to ease the transition into and out of Georgia.   
 
At the end of FY18, Georgia was awarded a federal Troops to Teachers (TTT) grant. This program, 

which is housed at and will be implemented by GaPSC, will provide support to service members 

transitioning out of the military who are interested in a second career in teaching.  The structures of 

support provided will allow for a seamless transition into teaching, from initial contact through 

employment.  In addition to a dedicated TTT email address and phone line, information will be 

added to the GaPSC website specifically for current and prospective TTT participants to provide a 

one-stop-shop for certification and program information.  A new certification rule will be created to 

make it easier for veterans to apply for certification. It will also allow TTT participants to be 

identified and tracked through employment and provide veterans priority in the certification 

application process. 

During FY19, the target of this strategy, specifically for the TTT program, will be to meet the goals 

set forth in the grant proposal as shown in the table below. 

 

Troops to Teachers Activity Goals, FY19 

Activity  Count 

TTT Consultations (phone call, and email inquiries regarding the program) 1000 

TTT Recruitment Contacts Made (Potential Participants) 500 

TTT Participants Recruited 300 

TTT Participants Hired 51 

TTT Program Completers (three-year commitment) 0 

Teaching-as-Second Careers Seminars (Face-to Face) 108 

Teaching-as-Second Careers Seminars (Virtual) 84 

Advisory Committee Meetings 2 

Outreach to LUAs and EPPs 35 

Education / Job Fairs 8 

Volunteer Mentors 5 
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Goal 2: Collaboratively develop and communicate information internally and 

externally to ensure a common understanding of policies, processes, and procedures 

 
 

Strategy 1   
Refine the agency website to include access to appropriate archival information, as well as 
communication tools appropriate for the website. 

 

Progress:  This strategy has been completed, with the bulk of the work taking place in FY16. There 
have been no new archival collections or communication tools requested or added since then. 
Normal content updates, additions, and replacement to our websites took place as usual. There are 
no major initiatives in this arena on the horizon.  
 
 
 
 

Strategy 2   
Develop and disseminate data dashboards/performance reports for PPEM data. 

 

Progress:  Development of a PPEM dashboard was a central focus of the PPEM work in FY18, using 
feedback from meetings with a PPEM Data Dashboard beta test group drawn from the PPEM 
Advisory Council. In FY19, three meetings with the beta test group were held, and demonstrations 
of the dashboard were given to the PPEM Advisory Council, the Georgia Educator Preparation 
Providers meeting, the Georgia Association of Assessment Directors, the RESA Directors 
Association, and the GaPSC/Georgia Educational Leadership Faculty Association (GELFA) Virtual 
Learning Community. The PPEM dashboard went live in June 2018 to authorized users of 
www.gapsc.org, designated by the dean or director of each EPP. A public-facing version of the PPEM 
dashboard will go live on www.gapsc.com in FY19 (September 2018). 
 
Data:  Usage data for the authorized-access dashboard on www.gapsc.org will begin to be collected 
in June 2018, when the dashboard went live. Similarly, usage data for the public-facing version of 
the dashboard will begin to be collected in September 2018. 
 
 
 
 

  

http://www.gapsc.org/
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Strategy 3  
Develop or enhance rule-based management systems, processes, and procedures that assist internal 
and external clients, including refining the Certification/Curriculum Assignment Policies System 
(CAPS) management system and systematic procedures for integrating out-of-state programs into 
agency data systems.    

 

Progress: Work on a “professional qualifications” system to support compliance with the Every 
Student Succeeds Act (ESSA) in cooperation with the Title II, Part A program in GaDOE was changed 
into a system to determine if an educator is “in-field” for the courses being taught. The system 
entered production in January 2018. The system required improvements to the GaPSC CAPS 
system, which is used by school system personnel during planning and hiring to determine the 
courses for which a teacher is certified. The new In-Field system also provides authoritative data to 
assist GaPSC staff in the development of rules for certification and educator preparation.  In FY19, 
work will focus on further automation of certificate issuance, as well as development of additional 
web-based advisory tools for potential certification applicants. 

 
 
 
 
 
  



 G o a l  3  

J u n e  2 9 ,  2 0 1 8   P a g e  | 27 

Goal 3: Develop and maintain a data-sensitive agency culture 

 
 

Strategy 1   
Provide additional self-accessible systems for agency staff to generate routine reports and explore 
data. 

 

Progress: Internal reports used to monitor Certification business processes underwent some 
development and upgrades during FY18 and became operational in May and June. The annual data 
collection system from EPPs continued to operate well; the data were used to provide feedback to 
staff (and EPPs) for the second year in a row. The data have also been incorporated into the first 
production system for PPEMs. PPEMs provide staff (and EPPs) with annual measures to monitor 
preparation programs. The FY19 implementation of PPEMs for consequential use will drive 
additional report development. Work is also underway on a paperless process for sharing Ethics 
case materials with the Attorney General’s Office.  
 
 
 
 

Strategy 2   
Continuously strengthen controls and safeguards against misuse of data and breaches of data systems. 

 

Progress: During FY18 we contracted with an outside vendor to review and update our firewall, 
intrusion prevention system, and malware blocking system. This work was completed in May, 2018. 
Performance of email and web filtering systems remains high with no detected malware infections. 
 
 
 
 

Strategy 3  
Establish a data governance team to meet quarterly to make decisions regarding data definitions, 

data policies, and management of the agency’s data collection and reporting systems. 
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Progress:  Given the size of the agency and existing lines of communication and business approval 
processes, we have determined there is no need for a data governance team. As a result, this 
strategy has been abandoned. 
 
 
 
 

Strategy 4  
Provide appropriate internal training to selected staff members who need to use data in their jobs. 

 
Progress: Appropriate Educator Preparation staff members have been trained on PPEMs, the 
dashboard, and the data reconciliation process available to EPPs should they perceive a 

discrepancy in the measures.  Staff training on PPEMs and other data sets will continue into FY19, 

as the use of data for continuous improvement will remain a focus of the technical assistance staff 

members provide to EPPs. 

Certification supervisors are required to analyze data in order to monitor the efficiency of the 

division, keep abreast of employee performance, and determine training needs.  The Certification 

division uses Humanity, an employee and workload management software, to ensure all tasks are 

assigned to staff based on their skill level.  In addition, supervisors use IT-generated reports to 

monitor the number of cases processed by evaluator and analyze these data to ensure 

productivity.  Phone system reports are also retrieved and analyzed to monitor efficiency and 

overall performance of staff.  In FY18, supervisors were required to receive training on Certification 

reporting tools in order to understand the data and how to analyze it.  In FY19, as a result of 

reorganization and a new supervisor joining the team, training on all of these reporting tools will be 

provided and refresher training will also be provided to other members of the management team.  

 
 
 
 

Strategy 5   
Consistently and extensively incorporate data collection and reporting into planning and use data to 
justify decisions (rules, policies, etc.).   

 

Progress:   Data are routinely used in support of updates to agency rules, task force work, technical 
assistance efforts, and for the purpose of informing Commission and other decisions.  FY18 
examples include use of assessment data in setting passing scores and determining technical 
assistance needs; use of feedback on the P-20 Collaboratives to inform the focus of future meetings;  
analyses of program approval review results to inform technical assistance content; a review of 
GaTAPP teacher TAPS ratings to inform Essentials of Effective Teaching course content; use of 
Ethics data to support the work of the Abandonment of Contract task force; analyses of workload 
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data to inform and support budget requests; and ongoing Certification data monitoring and analysis 
to inform outreach and training of staff.  In FY19, PPEMs will become consequential and will be 
used by staff to monitor the performance of program providers. 
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IV. Acronyms/Abbreviations 
 
Acronym/Abbreviation Full Name 
CAPS Certification/Curriculum Assignment Policies System 
EPP Educator Preparation Provider 
ESSA Every Student Succeeds Act 
ETS Educational Testing Service 
FY Fiscal Year 
G Goal 
GACE Georgia Assessments for the Certification of Educators 
GaDOE Georgia Department of Education 
GaPSC Georgia Professional Standards Commission 
GaTAPP Georgia Teacher Academy for Preparation and Pedagogy 
GLISI Georgia Leadership Institute for School Improvement 
IHE Institution of Higher Education 
LUA Local Unit of Administration 
PPEM Preparation Program Effectiveness Measure 
RESA Regional Educational Service Agency 
S Strategy 
SB Senate Bill 
SCALE The Stanford Center for Assessment, Learning, and Equity 
TAPS Teacher Assessment on Performance Standards 
TKES Teacher Keys Effectiveness System 
 


