
edTPA Handbook and 
Rubric Deep Dive

North East P-20



Etta Hollins
• “While we wait for attitudes and beliefs to 

change, I want the children to learn. 
Beginning teachers need to understand 
and develop the practices that support 
student learning.”

edTPA National Implementation Conference
Savannah, Georgia 
April 2, 2016
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Bailey Wheeler
• Working with North Heights Elementary School opened my eyes to 

the diversity within education. By teaching at this school and having 
the support of edTPA, I was able to more adequately meet the 
diverse needs of each and every single student so that they all 
received a fair education. edTPA helped me to identify the individual 
needs of every student, meet the students where they were, and 
provide proper supports to make mastery a goal that every student 
could reach. Without edTPA as a support while in this school, I 
would not have understood what it meant to truly provide students 
with exactly what they need to succeed. By having everything laid 
out and explained to me through edTPA I was able to make sure 
that every single student left the classroom feeling successful. 
Because of edTPA and North Heights, I know that I am equipped to 
provide equal opportunities for every student and provide students 
with exactly what they need to succeed. 
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edTPA Support and 
Assessment System

Developed 
by the Profession 
for the Profession
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edTPA is a student centered multiple measure assessment of teaching.  



Shifting the Focus of 
Teaching
• edTPA is a student centered multiple 

measure assessment of teaching.
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“Teaching is delivering the 
content and getting through the 
material.”

“Teaching is having a 
positive impact on student 
learning.”



An Educative Process
edTPA is a student centered multiple measure 
assessment of teaching.
It is designed to be educative.

Candidate Learning
Professional Development Plans
Program Review and Renewal

Research Opportunities
Informing Policy
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Why Performance 
Assessment?
• edTPA is a student centered multiple measure assessment of 

teaching.
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“Performance assessments that measure what teachers 
actually do in the classroom, and which have been found to 
be related to later teacher effectiveness, are a much more 
potent tool for evaluating teachers’ competence and 
readiness.” 

Linda Darling-Hammond, 2010, Evaluating Teacher Effectiveness



edTPA: A Capstone in a Multiple 
Measures Assessment System

Campus designed formative assessments 
and coursework 

Basic Skills and 
Subject Matter Knowledge

edTPA as Capstone 
Assessment

Integration of:
• Planning 
• Instruction
• Assessment
• Analysis of Teaching
• Academic Language

Observation/Supervisory 
Evaluation & Feedback in Clinical 

Placements
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Making Connections…
• What do you value as outcomes for candidates in 

your program?
• What are you already doing that looks like edTPA?

– Clinical experiences
– Assessments

• What’s new or different?
• How can edTPA can help you to leverage the 

changes YOU want to make?
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Common Architecture
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Learning Centered Design 
Principles: Educative Focus 
q Discipline Specific: embedded in subject specific 

curriculum within and across grade levels
q Student Centered: examines teaching practice in 

relationship to knowledge of students’ lived 
experiences and academic learning strengths and 
needs

q Analytic Rubrics: provide feedback and evidence 
along targeted dimensions.

q Integrative: supports a multiple measures 
assessment of teaching
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Successful Teaching
• Develop knowledge of subject 

matter, content standards and 
subject-specific pedagogy; 

• Develop and apply knowledge 
of varied students’ strengths 
and needs; 

• Consider research and theory 
about how students learn; and

• Reflect on, justify, and analyze 
evidence of the effects of 
instruction on student learning. 
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Summative assessment of 
teaching practice
• Common Architecture across 27 fields
• Subject Specific �Learning Segment� of 3-5 

days/hours of instruction
• Plans based on context and knowledge about 

what students bring…
o Prior academic learning
o Lived experiences, personal, community and cultural assets 

(including language development)

• Portfolio collection of artifacts and commentaries
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Elementary Literacy 
An essential strategy for comprehending or composing text and the 
requisite skills that directly support that strategy. 

Secondary English 
Language Arts 

Comprehend, construct meaning from, and interpret complex text 

Create a written product interpreting or responding to complex 
features of a text!

Secondary Science 
Use of science concepts and the ability to apply scientific practices 
through inquiry to develop evidence based explanations for a real-
world phenomenon.!

Secondary 
History/Social Studies 

Facts and concepts, and interpretations or analyses to build and 
support arguments about historical events, a topic/theme, or social 
studies phenomenon.!

Secondary 
Mathematics 

Conceptual understanding  

Procedural fluency  

Mathematical reasoning and/or problem solving skills!
!

Subject Specific 
Teaching and Learning
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TPAC Artifacts of Practice
Planning Instruction Assessment

• Instructional and social 
context (Context for 
Learning)

• Lesson plans
• Instructional materials, 

student assignments
• Planning Commentary 

• Video Clips
• Instruction 

Commentary

• Analysis of whole class 
assessment

• Analysis of learning and 
feedback to selected 
focus students (2 or 3 
depending on content 
area)

• Assessment 
Commentary

Analysis of Teaching Effectiveness 
Academic Language Development

Authentic Evidence of Practice



• Describe plans or provide descriptions or 
evidence of what teacher or students did

• Justify a rationale for plans in terms of 
knowledge of students & research/theory, 

• Analyze what happened in terms of student 
learning or how teaching affected student 
learning

• Explain feedback to students and next 
instructional steps based on assessment results

Commentaries
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Tasks and Rubrics
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Context for Learning 

• Gathers information about instructional context
• Prompts provide background:

• About the school
• About the class
• About the students

• Records information about any students with IEP/504 
or other specific learning needs, including English 
Learners 
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Context for Learning (Literacy)

Copyright © 2016 Board of Trustees of the Leland 
Stanford Junior University. All rights reserved. 
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How is candidate performance 
evaluated?
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Components of 
Teaching Practice

18 Rubrics

� Planning 
� Instruction 
� Assessment of Literacy
� Analyzing Teaching
� Academic Language
� Assessment of Student 

Learning in Mathematics

Six Scoring Components

Copyright © 2016 Board of Trustees of the Leland Stanford 
Junior University. All rights reserved. 
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Rubric progression
} Expanding repertoire of skills & strategies
} Deepening of rationale and reflection

Not Ready Early Beginning
Teacher

Highly Accomplished
Beginning Teacher

1 5

Teacher 
Focus

Student 
Focus

Whole 
Class

Individuals/ 
Flex. Groups

Intentional & 
Well Executed

Fragmented or 
Indiscriminate



Level 1 Level 2 Level 3 Level 4 Level 5 

The assessments only 
provide evidence of 
students’ use of skills. 

OR 

Candidate does not 
attend to ANY 
ASSESSMENT 
requirements in IEPs 
and 504 plans. 

 

The assessments 
provide limited 
evidence to monitor 
students’ use of  

• the essential 
literacy strategy OR 

• related skills 

during the learning 
segment. 

 

 

The assessments 
provide evidence to 
monitor students’ use of  

• the essential 
literacy strategy 
AND 

• related skills 

during the learning 
segment. 

 

 

The assessments provide 
multiple forms of 
evidence to monitor 
students’ use of  

• the essential literacy 
strategy AND 

• related skills 

throughout the learning 
segment. 

 

Level 4 plus: 

The assessments are 
strategically designed 
to allow individuals or 
groups with specific 
needs to demonstrate 
their learning. 

 

 

Rubric 5: Planning Assessments to Monitor and Support 
Student Learning

How are the formal and informal assessments selected or 
designed to monitor students’ use of the essential literacy 
strategy to comprehend OR compose text and related 
skills? 

Rubric Guiding 
Question

Rubric Focus

Rubric Performance Levels (or Rubric Criteria)
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Copyright © 2016 
Board of Trustees of 
the Leland Stanford 
Junior University. All 

rights reserved. 



Task 1: Planning = Intended 
Teaching
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Rubric 1
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Copyright © 2016 Board of 
Trustees of the Leland 

Stanford Junior University. 
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Rubric 2

Copyright © 2016 Board of Trustees of the Leland 
Stanford Junior University. All rights reserved. 
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Rubric 3

Copyright © 2016 Board of 
Trustees of the Leland 

Stanford Junior University. 
All rights reserved. 
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Research
Cite the Research Define the Research Application of 

Research



• Academic language represents the 
language of the discipline that students 
need to learn and use to participate and 
engage in meaningful ways in the content 
area. 

• Academic language is the oral and 
written language used for academic 
purposes and the the means by which 
students develop and express content 
understandings. 

Academic Language…



Focus of edTPA: Language 
Development
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• Academic language development is 
making the language of the school, 
content, and classroom explicit to expand 
students’ control over language and 
improve their language choices according 
to the purpose, context and audience for 
the message.



Academic Language Development in 
edTPA means Addressing

• LANGUAGE DEMANDS (e.g. function, 
vocabulary, discourse, syntax)

BY PLANNING

• LANGUAGE SUPPORTS



The language demands that candidates need 
to consider as they plan to support student 
learning of content, include:
• Language functions
• Vocabulary 
• Syntax  
• Discourse

Academic Language Demands



Language Functions –
Elementary



Vocabulary – Elementary



Discourse – Elementary



Syntax is…
The rules for organizing words or symbols together 
into phrases, sentences or visual representations 
(e.g., complex or compound sentences, mathematical 
equations, chord progressions in music, etc).

Examples:                         



Syntax – Elementary



Comparison
• _____ and _____ both show ______
• _____ and  ______ are both like in that 

they both _______.
• Likewise, both are ______.
• Similarly, _______and _______ are 

______. 
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Contrast
• ______ is ______, while _______ is 

_______. 
• While ______ shows ______, _____ 

shows _____. 
• _____ is _____, but ______ is _______. 
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Summary
• The section tiled _______ is about…
• The main idea of the passage…
• The speech delivered by _____ (name the 

speaker) _____(use a verb)…
• In the speech_____(title) 

_______(speaker) _______(verb like 
argues, states, challenges) that….
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Sequence
• The first step to solving is _______
• To begin the experiment, _______, then, 

________, and finally ________.
• First, Second, Third…
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Analysis

• The fact that (rephrase your evidence) 
proves/shows/demonstrates/illustrates/etc. that (rephrase 
your claim) because…

• Taken together, the fact that (rephrase one piece of 
evidence) and that (rephrase more evidence), clearly 
demonstrates that (rephrase your claim) because…

• This is significant because (explain why in a way that 
directly relates to the claim)
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Language Supports are…

44

The scaffolds, representations, and pedagogical strategies 

teachers provide to help learners understand, use, and 

practice the concepts and language they need to learn 

within disciplines (Santos, Darling-Hammond, Cheuk, 

2012). For example:

– Graphic organizers

– Sentence starters

– Modeling

– Word walls

– Visual representations/samples/examples



Where is Academic Language 
Evaluated in edTPA?

• In Task 1- Planning: 
– Rubric 4: Identifying and supporting language 

demands
– Evidence: Planning Prompt 4 & identified planning 

artifacts. 

• In Task 3 – Assessment: 
– Rubric 14: Analyzing student language use and 

content area learning 
– Evidence: Assessment Prompt 3 & identified evidence 

across tasks. 
45



Rubric 4
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Copyright © 2016 Board of 
Trustees of the Leland 
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Rubric 5
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Take a Break!
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Task 2: Instruction = Enacted 
Teaching
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Rubric 6
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Rubric 7
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Rubric 8
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Rubric 9
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Rubric 10
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Task 3: Assessment = Impact of 
Teaching on Student Learning
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Rubric 11
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Copyright © 2016 Board of 
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Stanford Junior University. 
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Name Problem 1 Problem 2 Problem 3 Problem 4a Problem 4b Problem 5a Problem 5b Problem 6a Problem 6b

AA 3 1 1 1 1 2 3 3 3
CB 3 3 3 3 2 2 3 3 3
BC 3 1 2 3 1 1 1 1 1
AD 3 3 3 3 1 2 1 2 2
FL 3 3 3 3 1 2 2 2 2
MG 3 3 3 1 1 2 3 3 3
FH* 3 3 3 3 3 2 3 3 3

OH* 3 3 1 1 3 2 2 3 3

JH 3 2 2 1 3 2 3 3 3
KJ 3 2 1 0 1 1 3 1 1
KJ 3 3 3 1 1 2 3 3 3
TS* 3 3 1 1 3 2 1 2 2

WS 3 3 3 3 3 2 3 1 1
NV 3 2 2 3 3 2 2 2 2
MW 2 3 3 1 1 2 3 2 2





Rubric 12
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Feedback
• “Helpful information or criticism that is given TO SAY 

WHAT CAN BE DONE TO IMPROVE a performance, 

product, etc” (Merriam Webster)

• “The purpose of giving immediate or only slightly delayed 

feedback is to help students HEAR IT AND USE IT.” 

(Brookhart, 2008)



• “Feedback is an essential part of 
education and training. It helps 
learners to maximize their potential 
at different states of training, raise 
their awareness of strengths and 
areas for improvement, and identify 
actions to be taken to improve 
performance.” 



BUT… Our Students’ 
“Lived Experience” with feedback

• Great Job!
• Fantastic
• A 
• F
• �
• X
• - 7

J
√ √+ √-
right/wrong
grades 



Providing Feedback 
It’s about the Objectives

• Must connect the feedback to the learning 
segment objectives!



FeedFORWARD
• Let the student know what he/she did well/right.
• Let the student know what he/she did incorrectly/wrong.
• Relate the feedback to the objectives: Did the student meet 

the objective?
• Give feedFORWARD:
• Let the student know how he/she can get better
• Tell the student what support/tool to look at
• Tell the student what you (teacher candidate) will do to 

help him/her get better, go deeper. 

• ****** ADVANCE THE LEARNING



1D.	Great	Job!

2B.	You	did	a	great	job	picking	a	topic	and	something	you	did	over	fall	break.	I	like	how	
you	used	pop-out	words	in	your	writing.	

3E.	You	did	a	great	job	picking	a	topic	and	something	you	did	over	fall	break.	I	like	how	
you	used	pop-out	words	in	your	writing.		It	seems	you	may	not	have	known	where	you	
could	place	exact	actions	in	your	story.	

4A.	You	did	a	great	job	picking	a	topic	and	something	you	did	over	fall	break.	I	like	how	
you	used	pop-out	words	in	your	writing.		It	seems	you	may	not	have	known	where	you	
could	place	exact	actions	in	your	story.		We	will	take	a	look	at	your	exact	action	super	
hero	graphic	organizer	and	see	what	words	you	can	add.	

5C.	You	did	a	great	job	picking	a	topic	and	something	you	did	over	fall	break.	I	like	how	
you	used	pop-out	words	in	your	writing.		It	seems	you	may	not	have	known	where	you	
could	place	exact	actions	in	your	story.		We	will	take	a	look	at	your	exact	action	super	
hero	graphic	organizer	and	see	what	words	you	can	add.		We	will	discuss	specific	
actions	that	you	might	have	done,	such	as	scream	or	yell	on	that	spooky	ride.	This	will	
help	you	get	more	details	in	your	story!	Always	remember	to	use	your	super	hero	while	
you	write	your	future	stories.	Keep	on	the	good	work!



Rubric 13
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Rubric 14
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Rubric 15
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Task 4 - Assessing Students’ 
Mathematic Learning

• Analysis of student learning and 
“re-engagement”

• Three additional rubrics (16-18)
• Logistics

• Same or different students/placement
• Before or after Tasks 1-3 in Literacy
• Submitted and scored with Tasks 1-3
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Task 4: Analyzing Student 
Learning in Mathematics
• How will you analyze whole class evidence to identify 

patterns of learning?
• How will you use student work to analyze 

mathematical errors, confusions, and partial 
understandings?

• How will you re-engage students in learning to 
address identified areas of challenge or need?

• How do you use evidence of student learning to 
reflect on the effectiveness of your re-engagement 
lesson?
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Rubric 16
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Rubric 17

72

Copyright © 2016 Board of Trustees of the Leland 
Stanford Junior University. All rights reserved. 



Rubric 18
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Campus Multiple Measures
• Based on the handbook walk through …

– In what ways is edTPA consistent with your program 
values?

– What’s missing from edTPA that you value/assess? 
– What do you want to continue to measure? 
– How will current measures and edTPA contribute to a 

multiple measures system?  
– What do you need to consider so that all are valued in 

your curriculum as you implement edTPA?
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Next Steps?
• Take the process back to your campus 

and engage colleagues in course alike 
groups and then whole faculty

• Consider how to use this process with 
cooperating teachers

• How would you adapt it to your context?
• Resources needed
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Remaining Questions?

Online Community at edtpa.aacte.org
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